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FOREWORD

To its Committes on Accrediting Methods, when first appointed in
June 1941, the American Association of Schools of Social Worl assigned
the responsibility for developing general criteria for use in examining
schools applying for membership and in re-examining schools already
members. The result of that assigmment is this report, the Committee's
first.

In the course of its task, the comitteec became increasingly con-
scious of two principles which it believes basic to the futur:z develop-
ment of social worlk. One is that in view of the constantly enlarging
responsibilities of social workers in society and the incroasing demends
of professional practice, social wérk education must be developed,

broadened, and enricheds This process, the committeo believes must pro-

ceed from within -~ through enhancoment of tho distinctive gualitios of

; ,lb social work cducation by improvements in curriculum, toeaching mcthods,

| : and calibro of students and faculty.

The other prineciple is that since £ho échool of social work has an

‘ . obligation to both the university and wider community of which it is a
part to maintain a high standard of usefulness, tho school rhould always

: - be conscious of the perpetual ncced ﬁo assess its program and nroccedurce
This asscssmont, the committco bolievoes, boing of nccossity continuous,

; - cannot be carried on against hard and fast criteria. For criteria musf‘

chango as the gonoral profession of social work advances in knowlcdge,

as special studios affueting schools arc comploted, and as constanf e R

of mombers of tho Amorican Association of Schools of Social Work cezts

1.




2.
new light on the norms for accrediting.

Consequently == since the subject of this manual is dynemic -- the
manal itself must be dynamic; eand this first version must be looked
upon as only a boginning. Its content will be altored from +time to
time, and additionel material will be addod, It is to bo rogarded as in
a state of continuous development,

The aim of the manuallis threcfold. First, it strives to set forth
in some dotail the features to be scrutinized and the conditions to be
considered favorable by the ACGrediting Coumittee in examining both
schools already mombers of the Association and schools newly epplying
for membérship.

Second, it is designed for usc as a source of reforence on standards
so that the same standards will be obsorved in tho contemplatod poriocdic
review of mombers as in the examination of would-be membors.,

Third -- sinco, of coursc, conditions aécoptablo for membership are
likewiso fogardod as charactoristic of sound school administration -~ the
mamual is intendod to serve as the basis of a handﬁook for school adw-
ministfators on standards of school administration. Thoroe are many
policios already formulated that should be vasily aveilable to schonl
dircctors, and as théso are collected and summrizod, thoy will be
forwardoed to school dircctors for-inclusion in tho manual. Froshly

formulated policies will likewisc be forwardod as they are evolvod. To

directors with long oxperience in the Association, prosont standards

will not be new; but their bringing~toguther will be helpful. To now
directors, the manual will have double value,
Schools arc cautioned to romember that compliance with the minimum

requiremonts sct forth in the Association's constitution doos not
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nccossarily assurc admission to Association momborship,

Jonuary 1943.




INTRODUCT ION
-Social work, profossionally considorod, is littlo moro than a gone-
oration old, Tho oldest school was ostablishéd on a full timo basis loss
than forty yoaré 2g0. As now Sohools-mﬁltiplicd the need arosc to defince
curriculum contont and compotoney of toachors . »Thorofofo the first task
of thoso schools was to ostablish a comuon chammol of communication bo-

twoon thom that thoir dovolopmont might bo as uniform os possiblo and

thoir progross advancod by ocasy intorchange of mothod and content among

thomsolvose. This led to the ostabliéhmént of thc AASSW in 1919,

At ﬁhat time, tho c¢loso of the World War, oauodtion.for social work
wos boing introducod info nany univorsitios and collegos bocause of tho
stcady vocational domand for “trainod" sociqliworkors., Simultanoously
with tho offort of the schools within the nowly formod Association to.
arrivo at a common understanding of their fumction and accoptancc of
standards for thomselves, othor schools bogan to apply for momboership,
and tho Association was thorofore forced to ostablish criteria for ad-
mission, and honco cmbark upon the projoct of accfoditing.

Originally, tho Association rocogniéod its standards were but tenta-
ti%o and thorcforo fofdsaw the doublo task of maintaining the standards
agrood upon (by its mombors) as rulos of oligibility by which applicant
schools might bo ovaluated, and also that such rulos or standerds would
noed to bo faispd_fram timo.to timo as findings of tho underlying sciocncos
bocame availablo, and as tho practicc among compotonﬁ social workors cne
largod profossional tochniquo susgoptiblo of boingrtransferrod by ecducation-

ol proocossos.

4y .
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There are probably four events reflecting thé acerediting influence
of the,Association.(-

(a) In 1929, the American Association of Social Workers revised its
membership requireménts, including the completion of certain credits in
"an approved school of social work" in its new provisions, This did.not
go into effect until 1935, ond in the meantime the depression had hit the
country in full force with the resulting unprecedented multiplication of
positions calliﬁg for competent social workers. Thore hes been pressure
on the professional association, and to a lessor extent on the schools to
lower educational standards of eligibility to the profession, but they
havebapparently beon sound enough to hold their own against the pressure
for dilution. |

(b) Definition of the content of the curriculum was mode necessary
partly to establish some degree of similarity between whgt was boing
tought in the difforent schools, but also and very largely perhapé, 0.8
o criterion by;which eligibility of schools applying for admission could
be testeds Thore was thereforo mdopted about 1932 what hoas come to be
called the Minimum Curriculum, which has beon in force since.

(o)'Simultaneouély tho length of the curriculum and its place in tho
acadomic structure needed to be dotermined; and it was deeided, and hos
remained the rule, that it should cover two‘yoars of eacademic worlk on the
greduato lovols

(d) Pinally the oxporionce in accroditing led tho Association at
its annmual mooting in 1937 to raiso its standords of cligibility still
highor by roquiring tho tﬁo yoar curriéulﬁm shall all be on tho graduato
level aftor the end of the academic yoar 1938-39. fho schools of social

work are therofore probably the first educational institutions proparing

for a profession to bo placod entiroly upon a gradunte basis.
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Tho Association has paid considéfablo attontion to what might bo
caliod the constructive aspcet of accrediting, that is, raising standards
among, its own moembors.

Many of the activitics of the Association coentor about such projootsr
as spocial committoos on variéus aspeets of the curriculum, prograns af
the somi-annual moctings of the Association and the adoption of a uniform
systom of statistics of onrollmunt.

Twicc the association has considorcd tho matter of stondards among
its own schools so important as to ask for and roccive grants from
foundations to mako spocial studios of its schools, Tho Macy Foundation
by a small grant mado it possiblo for the Sverotory of tho‘Association
to spond most of tho academic yoar 193435 visiting tho schools, discuss=
ing tho application of tho minimum curriculum and inspceting contonts of
coursos and competoeriey of instruction. |

In tho yoar 1936«37

PR 0

tho Excecutivo Committoe institutoed a sclf study

of tho schools, and conducted conforonecs with roprosentativos of mony

of the membor schools, resulting in tho Withdrawal of two institutions
from momborship in tho assaeciction end in spocific recommondations to a
number of othor mombor schools. Finally, the Association, in the acadomic
yoar 193839 with a mora gonerous gront from tho Rockofollor Foﬁndation,
undertook o study of mombor schools, with tho viow of oxdmining tholr
competeney to oxtond thoif work to proporo mon and womon for the widor
ficld of all the public social sorvicos. Roport:of this study was pub=
lighod in 1942 % |

The Association feols it is only at the boginning of its task of

*Study Committco, Amcrican Association of Schools of Social Work. Edu-
cotion for tho Public Sociol Scrvicoes, Chapel Hill, 1942,
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accrediting, especially‘on its constructive side.

(a) We have only‘just begun to study the method of accrediting.

What has been done is the result of the exigencies of the rapidly grow-
ing field, rather thon because of careful study of scope and method of
accrediting. = This must be remedied, as its neglect has resulted in some
injustices and resontment.

(b) The subject of competence of instructors is almost o no man's
land., On the one hand practitioners who, largely on a part timo basis,
constituted the majority of teachers in most of tho schools, chosen
bocause of availability or reputation or both. On the othor hand, thore
wore som¢ instructors, mostly full time, who had come from law, politigai
scienco, cconomics, sociology, or. other rclated disciplinos.' The develop-
nont of a body of instfucfors who have had a valid experionce in practice
bascd upon sound oducational proparation is 1argoly in the futuro.

Thore aro few more important problems facing tho schoolse’

(¢) The curriculum, both as to subjects and contont has probably

made more progress than oithor of tho above mattors, but a vast amount

of work remeins to be dono in order to establish dofensible standards,

‘giving form to the procoss of profossional oddcation for socinl work

and ot tho same timo allowing wide latitudo for the oxperinontal and

tho unusual.  Specifically, the minimum curriculum needs to bo oexpanded
té a two yeor progrom and the matbter of a third or cvon of a fourth'yoar
of profossional studios cxamined.”

(d) As yot thore is only a vague agreomont upon proprofossional
oducational proparation, %hat it should be, how rigid or how floxiblo,
whothor any attontion should be paid to it, arc all mattors on which
there ig no agrecment at prcsoht but a good doal of roquost for guidancc.

(e) Hardly appreciable yet, but certain to become important in the
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near future is personal qualificatioﬁ of students applying for admission
to schools of social work. = Because the!social worker to a unique degree
deals with persons-rather than with problems, the question of what sort
of a person it is who practices social work assumes an importance wihich
schools will have to recognize, Our schools cannot avoid responsibility
for selecting the versonnel of social work, oand while there is os yet no

agreenent on a method by which such selection can be made, the job

cannot be ignored,




STATEMENT OF POLICY

I. Membership

B .

The Moricen Association of Schosld of Social Work will accredit
only professional schools, on a graduate level,; educating for the ficld
of social work.

IT. Purposo of Accrediting

e —-_e

l. To describe the charaocteristics of a professional school of .
social worlk meriting public recognition.

2. To stimulate, through accrediting practices, the improvement of
professional education for social worlk,

3. To serve member schools as a guide in school relationships --
thet is, in adunission of students, transfer of students, and séleotion
of faculty.

4, To guide prosmpective students seeking‘professibnal education in
social works.

5., To assist colleges in advising students as to chioice of séhools,
and to promote in every possible way the coordination of undergraduate
and professional education,

8. To assist with the raising of professional practice in the field
of social work through the provision of well equipped practitioners.

III. Basis of Accrediting

A school will be judged upon the basis of the total pattern it pro-
sents., That is, althouzh all of a school's aspects will be evaluated,

strongth in one facility or activity may be considered as compensatory

for deficicncy in another.
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IV. Eligible Schools

A school of social work anplying for membership in the American As-
sociation of Schools of Social Work should fulfill certain roequircments
relative to organization, administrative entity, diroctor, faculty, cur-
riculum, budget, and pormanency of program.

1. The professional curriculum should be oﬁtircly graduato -- that is,
it must be basced on the comploted coursc of the liberal arts college.l

2+ The faculty should be qualified academically and profcssionally,
cquipped with a broad liberal afts oducation, sound graduatc professional
éducation, and'satischtory cxpericnce in tho preetice of tho profossion,

3¢ Tho curriculum must bo so planncd and dirccted that fulfillment
of class and fiocld worl roquiremonts leads to & cﬁrtificato of dogroo.

4. Tho school must bo pdrt of, or affiliated with, a collogo or
university accroedited for graduate work by tho»appropriate accrediting
authority, and must have within that fromoworlk an ontity apar£ from
other divisions of the university. It must have defincd professional
objoctives which arc oxprcsscd in an organizod curriculum, and must be
administoercd by a diroctof qualificd to give loadorship to the school aﬁd
to exorcisc comtrol over tho rulos of admission, graduation of students,
choico of faculty, and contont of curriculum.

5. The school‘must have on annual budget for teaching and administro-
tive salariecs which can bo shown to bo adequato to carry out its progrom.

6+ Tho school must have becon in oporation long cnough to mako possihioc
an ovaluation of its program,’

These requircments reproscont those sot forth in tho Association's

by~laws and arc the minima which a school must moot. Mccting of tho

el tbiis-smigensrp oot tincesitsmmrihts e liiing -
1Exooption may bo made in tho caso of a fow spoecial studonts as provided
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minima docs not assurc automatic accoptancoe into membership.

V. Individuality of Schools

While it is necessary to consider certain characteristios as basic =--
such as quality of leadership,'compotency‘of faéulty, standards of in-
struction, character of curriculum, student accomplishment, and financial
adequacy -- it is important, also, to protect such school variations as
appear‘to be educationally sound. Uniformity in school policies and
practices is believed not only unnecessary but ﬁndesirablé. The philosophy
of individual differences is as valid for institutions as for individuals.
Well conceived experiments, in line with the expressed functioq of the
school aimed to improve educational processes, are considered essenmtial
to the growth of social work education and will bé'encouraged.

. . - VI. Published IList of Accredited Schools
® v

The Association will publish semiannually the list of accredited
schools of social work, distinguishing between those that are one~year
and those that are two-year.

VII. Continuing Revision of Policy and Procedure

Continuous study leading to adjustment and improvement is rejarded
as necessary for full realization of the accrediting plan and will be
- considered an integral part of the accrediting activities of the As-
sociation.
In pursuance of this policy, there will be collected periodically

from member schools such information as will contribute to the procedure

of accrediting and reveal the changing character of the member sohools.




CRITERIA FOR WXAMINATION OF SCHOOLS

The scope of examination for the purpose of accrediting a school
applying for membership in the Association or of evaluating one already a
member, covers a study of the school's objectives, physical plant,
finance, faculty (including director), concern with its own problems ¥
requirements for certificate or degree, quality of instruction, .curri-
culum, library faéilities, étﬁdent services; administration and organiza~—

~tion, and place in the structure of the immediate énd larger cémmﬁnity o
which it is a\part.
I. Objectives

A school must provide a statement of the objéctives by which it
determines its policies and activities, Such statements may be included
in the gchool's charter, constitutipn, by-laws, board of control minutes,
faculty minutes, and official publications like catalégues; reports of
college officers, and bulletins designed for students. Official papers
gf the president of the university, or the executive officer, may likewice
contain statements of objective.

Wherever objectives are dofiﬁed, they must be clearly - and un-
equivocally expressed so that it can be definitely determined whther or
not the school's stated purpose is professional education for social werk.
It is of espeéial importance that statements in bulletins or catal cgues
be clear to all interested -- students,’faculty, and public.

The information given in bulletins and catalogues‘should cnumerate
the fields of social work™ for which the school plans to prepare its
]See section on "Curriculum" for a discussion of fields of sociél work,

12,
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students and should set.forth the curriculum COnteﬁt, conditions of
entrance, time required for completion, and cnrollment. Objectives in
the devclopment of students should likewisc be recorded, as should be
clicntecle the school is prepared to scrve and whatever limitations cxist
on specific student groups.

.It is paramount that school objectives be in harmony with practice
and that wide gaps do not exist between the ains set forth in printed
statements and the practices of tha instructional staff. Objectives must
be given reality through specific courscs oriented to that purpuse.
Likewise it is important that objuctives are not claimed to which it is
impossible to gear activiticé.

The Association has no desire, of course, to insist upon rigld ad-
herence by a school to its original purpose. Objcctives alter with thé
tiﬁos, and modification of objectives and prqgram is often callcd for.
Vhen such is thc case, howcver, thc Association suggests that there be a
restatanent of objectives. Furthermorc, it recommends that no school
publicize a program until a plan has beon worked out by which it can ba
effectuated.

Nor is it the object of the Agsociation to press all schools into a
mold. No school can be accredited, it is true, that fails to mest the
minimun ruquiremgnts. Nevertholess, recognition is given to *he fact
that the totality of possibie objretives includes many variaficns and
that, cénsequpﬁtly, a glven school may be able to devote itself only to
a limited part of that totality. So long as a school adhereé to its
particular group of objectives -- and that group is approved by tvhe As-

sociation -- it is under no compulsion to adopt anothar.

There is no presumption, furthermore, in sctting up the norms for




1)4"

accrediting, that cach school can be consistently cxcelleht in overy
éappct.l Excellepce in certain facilitics and activitics may compensate
for other aspects that are less satisfactoryf,ﬁA school'!s awafencss of
its weaknesses and conscientious cffort to study and remody them, arc
also to some degree compensatory for deficicncy.

% is the aim of accrediting to protect a school in its uniqic

—i e

purposcs and to help it to be the best possible school of its type. By

its cxpressed purposes will its facilitics and activities be judged.
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IT. Physical plant!

fvaluation of the physical plant of a school calls for its cons

"sideration from two angles, Qﬂg is from the point of view of the

facilities provided, the other from the point of viewof thoir care and
operation. THxrellence in both is measured against general ly acccpted
standards for school facilities and against the demands made by the
school program.

Because of the wide diversity among schools in-size, progrén,
finance, and other attributes, criteria for physical plant cannot be
rigidiy sct up or mechanically applied. Necessarily, they must vary with
cach casec and in cach case be affected by the cxpressced objectives of
thc school.

In general, however, it may bce said that the physical plant must
be adequate for the conduct of the school and must effectively contri-
bute to the roealization of its objectives. Adequacy, in turn, is deter-
mined by such features as location, genaoral £ype of building, classrooms,
saninar and student mcoting-rooms, and offiog space for instructors and
school administraticn. /

Location is judged by the School's accessibility to the student

© group it serves and by its rclation to social agencies and the university

as a whole., To all students the school should be sasily accessible and
thorofofc closé to adequate public transportation. For the benefit of
part-time students who are wployed, it should also be coﬁvenient to the
usual centers of aaployment. Likewisé is it important that the rcgion

be such as to furnish casy access to social agencies,. Whare the

Ten o .

Since the school of social work is always part of an accredited
university, and thé physical plant of the university is ovaluated by
that association, this sctting-forth of criteria should not be construcd
as applying to the plant of the university. Physical plant is here dis
cussed only as 1t affects the school of social work.

1
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university is concerned, facilitiecs shared in common, such as auditoriums,
chapclé, and libraries,»should be close cnough to the school to cnable
social service students readily to take advantage of them.

The general type of the buildings of the school should, of coursec,
be suitable to the function the buildings serve. If the plan of each
docs not reflect that function,lschool operation may be mterially affect-
ad,

Adequacy of classroom is, in turn, measured by the type of.in~
structional program aﬁd the size of enrollment. There should be a suffice-
ienﬁ number of rooms of various sizes and kinds to house the various
sizes and kinds of classes offered; and, with reference to other facilit-
ies, rooms should be so placed‘AS to be casily accessible ﬁo students.
Classrooms should be supplemented by student seminar and conference rooms
and alscﬁby a megting—room where social scrvice students may gather to
discuss th.ir problcms. On the provisioﬁ of .this latter often depends, to
a varying dogree, the morale of the school.

Adequacy of office space for the faculty and school administration

" hinges, of course, upon the size of thosc respective groups, For the

faculty, however, a private office for each_full*time member is generally

.considered desirables whil¢ for the school administration, space should

be such as to promote maximum éfficiency.

In all these‘physical accommodations, the Association is naturally
concerncd with lighting ahd ventilation and, in the classroom, with teach-
ing equipricnt as well.. Also of concern arce any other facilitics appro-
priatc to the purposes of the school. |

It goes without saying that with regard to care and operation of the

physical plant, both nust contribute to sound school functioning. Their
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evaluation, like cvaluation of morc concrcte faéilities, is made in terms
of the spccific nceds of the school as determined by its objectives.
Exccllence of physical plant is, of coursc, no substitute for high
calibrc staff and progreésive ideas. Neverthcless, good location,
adequata space, privacy for the faculty, and some measure of confort,

all n~ontribute to a schoolts effectivencss ahd should not be minimized.
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ITI. Finance

Sufficiency of school finance is of prinary concern to the As-
sociation since on it depenq so largely a school'srstréngth of faqulty,
adequacy of facility, and raintenance of high standards. Without ade-
quate finance, the pernanence and stability of the entire progran is
jeopardized; moreover, there is a temptation to continue in the enroll-
ment students of poor acadeuﬁé qﬁality.

Financial resources should be sufficient to givehéome assurance
of a school's permanence and to forward its educational progran on a
professional level and in accordance with its statéd objectives. To
this end, the Association reqﬁires that "the school shall have an annual
budget for teaching and administrative salaries which can be shown to be
adequate to carry out the prggram."l This means that, since experience
has shown that social work cannot be acceptably faught'wh@n income is
solely from student fees, no school can be accredited Which does not

“have substantial revenues from sources other than student fecs.,

In determining financial adequacy, cach school will be judged in
terms of iﬁs particular programn, énd attention will be given to incone,
expenditures, free services received, stability of financing, and
financial accounting and reporting.

In considering income, the Association is chiefly concerned with
the proportion derived from various sources -- that is,‘from‘students,
contributions and grants, university allocations, and so on. These, in
turn, should be broken down into their component parts -- income from

students, into tuitions, fees, and other sources; contributions and

T oo ' b : . .
Formerly, the Association's By-laws provided that, to be accredited;
schools must have a minimum annual budget of $10,000, Since this some-
times operated to approve schools whose revenues were inadequate for
their programs; or whose programs wcre at a minimun, the requirement was
altered in 1939
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grants, into revenue from foundations, government, federation and commu—
nity funds, social agonciosy individuals, and other sources; ondovmcnts,
into those belonging to the school and those belonging to the university;
and so on. Tndovment income, for accrediting purposes, is defined as
the net carnings of permanent, productive funds assigned for cducational
purposcs. These funds must be dirceetly under the control of the school
or definitely assigned for its benefit;

wxpenditures, in turn, should likewise be broken dovm for the
scrutiny of the accrediting‘body. Salary data should show expenditures
for administrative officers, classroon instructors, field work in-
structors, special lecturers, clerical help, maintenance service, and
so'on. Also of concern are such expenditures as those for fellowships
and séholarships, promotion, travel, rent of buildings and aof fices,
maintcnance, telephone and other communications, supplics, and equip-
nent.  The amount of éducationallcxpenditure reqﬁifcd to maintain a
program at a'givonilevel of excollence varies to some oxtent, of course,
with the size of the school and the scope of the program,

Neccssary adjustments are made in the usual criteria, of course,
for services contributed by voluntecers or members of religious bodies to
whom no salaries are paid. In such adjgstments, it is Catholie insti-
tution that are chiefly concerned,

In determining financial stability, avoidance of indebtednoss and
a substantial per-student income fron stable sources other than student
fees, are the chief criteria. It is cssential that incomé from non-
student sources be sufficient to avoid cxploitation of students on the
one hand and the financial exigencics that lead to lowering of standards
on the other, At the same time, it is also important that income from

students be sufficient to support its just share of an effective




educational program.

Wherc financial accounting and reporting are concerned, the
importance of precision and glarity cannot be overestimated, Method and
tinme of budget §reparation, type of report, procedure in submitting the
budget, and budget revision, are also matters of concern to the Associa-
tion. On the soundness of financial procedure depends the validity of all
financial data and, conscguently the validity of the decisions offthe

accrediting body itself.,
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IV, Faculty

Since an importaﬂt criterion of the excellence of a school is the
leadership available to its program, ﬁhc number aﬁd quality of its
faculty are lcgitimate features to test. For every phase of a school's
progran depends upon its faculty.

As in the case:of cvaluation of physical plant, however, no hard
and fast standards may be applied, for both number and quality of faculty
must be mcasured in the light of school objectives.

In general, size of the facult} should be such as to permit proper
discharge of faculty functioné.l To ensurgc this, the number should bear
sone relation to the number of courses offered and the number of students.
In addition, since faculty may be coiposed of both full-time and]ﬁar£~
time membors, the ratio between thosc who are fuil-time and those who are
part-time is also considered.

There is great variation among schobls and within individual schools
in the dutics and responsibilitics of part—timézinstructors as well as
the tine put in by them. By and large, thay do not assume the responsi-
biliﬁy for school problems that’full~time instructors do. Neverthcless;
some not only teach but also scrve on school committees and carry ad-
ditional rcsponsibilities. Others, on thc other hand, may be limited to
the teaching of only onc courses Thus; it is eVident that faculty

numbers alone arc no criterion of adequacy in faculty size-.2

IAccording to the Association By-laws, schools offering a one-year progran
must have at least two full-time instructors; schools offering a two~ycar
program, at least three. In the two-year schools, it is requircd that
one of thesc be the school dean or director. ’
This is an arca that needs further cxploration by the Association., Not
only should there be classification of part-time faculty but also study
of equivalence between part-time and full-time faculty. At the present
time, part-tine instructors are loosely defined by the Association as
"those whose full salary is not carried by the school or whose full time
is not utilized by the school.n ‘
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In general, although the Association docs not mininmize the contri- E
bution of the partwtimé faculty, it beliovaos that over a period of years
the scope of a school's curriculum will be enlarged if the full-tine
faculty is increased over thc part=tinme,

In ensuring quality of faculty, the manner of recruiting and appoint-
ment is important. Responsibility’Should lie with the school dean or
director,—Bﬁt the rest of the faculty should have an opportunity to
participate in nominations =-- ohe‘fairly‘sound practice being for the
director to make nominations after consultation with a faculty comittee.
In addition to holding»the.usual personal interview, tﬁe school should

gather considerable data concerning candidates, These personncl records

should cover age, health, educatlon, OXp\rlGnce, writings and publlcatlonsj
, membership in learned and professional socleties, and competence ;n
teaching and research,

. The quality of a school's dean or dircetor more ofton‘than not
ruflects the quality of the school, Therefore, thc dlrector's qualifi-~
cations are one of the most important criteria in judgiﬁg a schooi; Be~
ing cxecutive heads; and cmpowered in cooperation With the reét'gf the
faculty and within the limits of university regulations to exercise
-control over all school matters, school directors should bring to their
posts the qualitics of leadership and foresight on Whi;h the future of
professional education for social work depends. Professional experieﬁce
in social work, graduate study beyond the Mo Ae level, and familiarity
with the pfoblans of social work education as indicated by previous con-
nections and eﬁpcrience -- these are the things to be looked for, No
hard and fast rules can be laid down; cémpromises may have to be made.

Nevertheless, the desiderata stand For without professional expcrience,

advanced ; raduatc study, and knowlcdge of educational problems, those in
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posts of school leadership cannot bring fo their jobs the understanding
and coupetent direction which‘they derand. |

Instructors in fundamcntal soclal work mcthods and in the practice
of social work, should meet minimuwn specifications similar to those for
directors. All other instructors should have appropriate education and
experience in their respective fields. Broad gencral training, é high
degrec of competency in special areas, acquaintance with the problems of
professional education for social work, ability to mect the requirements
implicit in school objectives, demonstrated tecaching capacity, and high
correlation between particular ficlds of ﬁeaching and education and
exparience -- these are the generalrcriteria.

Experience in the practicé'of social work; it should be stressed,
as well as in social work cducation, is greatly to be desired; for
contact with the field is nceded to visualize teaching, Not only shoqld‘
the ekbefience be authoritative, it should ﬁlso~bé recent -- a point
which the Association urges schéols to consider in making new appointments.
Moreover, it is important that expericncc in practice be well divided
between public and private social work; for if schools are to brepare
for the field as a Whole, faculty cxpcericnce in the public social ser—‘
vices, and understanding of them is greatly to be desired. The Associa4
tion is concerned with the agency or agencies in which the oxperienbb’was
obtained and with its type, length, and quality.

Productive scholarship as cvidenced by seholarly publications and
contact with learned socicties is also of concern, Books,'afticlcs, and
reviews written, are considered, as arc ncmbership and participation in
learned societies and in‘conforcnccs and professional organizations. -
Quality of participation is wantéd, rather than quantity.

A kindred consideration is the incidence of posscssion by fdculty L
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neribers of advanced degrecs; for their presence usually indicates superior
mastery of professionai content. In all cases, howover, attention is givon
to the subject in which the degree was taken and to its relationship to
the courses taught. Scholastic and teaching competence is sought rather
than mere possession of degrees,

It is recognized, of’course, that not every faculty mcmber,_ér
every future faculty uaber, has, or will have, all these qualificaticne.

The essential point is that the over-all lovel of the faculty should be

asvhigh as is possible to build it; for no school can rise above the levol
of its personncl. VIf a‘school does not posscss staff who are outstanding
in both productive scholarship andlauthoritative exporience and lcadership
in the ficld, then it is essontial thot those who are outstanding in the
onc be sﬁppl@nonted and balanéed by those who aré outstanding in the other.
Otherwise, the school will not'command the recognition from university
and commnity which it should by right of significance »f function,

Facuity organization is another concern of the Association == the
degree of faculty contribution to the school being directly conditioned
by the presence or absence of good organization, The form of organization
necessarily varies with the sizé of'thé faculty and the teaching arrange~
ments of the particular school; but whatever the SpulelC form, it shoqu
encourage all members to sharc in the work of the school as a whole, and
should stimulate their initiative and use their special abilities in so
doing. No school is too small for some kind of faculty organization. Tts
prosence indicates that planning is going on; its absoheo, that planning
is at a nmininun,

Specifically, accrediting is intercsted. in apportivnment of the

curriculun between full-time and part-tine instructors, identity of those
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carrying mininun curricular courses, success of the director in delegdting
furc tions, and, in general, division of all typés of responsibilities.
Kinds of responsibility carried are also of interést -- for instance,
faculty participation in sclection 5f staff, admission of students, and

s0 on. It is believed that the planning proéess, as axpressed in terms

of faculty organization, should go beyond a narrow definition of school
affairs and include the place of the school in the university structure

as well as in the wider community,

Faculty neetings should be held ruguiarly at an hour whcn all mmbers
can dttend, and enough tine should be allowed for adequate discussion of
all matters to be considered, Beforehand, an agenda should be preparcd,
and circulated, and a'presiding officer soleéted, It is as important to
draw the part-time faculty into full participati;n in neectings as in other
school affairs. Except’iﬁ very small schools, where discussions are in-
formal, minutes should be kept and should fdrm an official fecord of
faculty thought and decision, so that over a long period of time the
changing policies and objectives of the school arc there sot forth and
an authentic school history constituted, In this way, minutes can serve
not ¢nly as a basis for evaluation of present programs and for planning
for the future but as a mcans of keeping faculty membéés informed of the
chronology »f developments in the school and, as reflected thfough the
school, in the field. ! |

The number and orgahization of faculty cormittces will vary, of
couréo, according to the size of the faculty and other characteristics W
the school. It is gencrally desirable, however, to have two kinds of

conmittees == those concerncd with educational policies and planning, and

those concerned with administration, Continuous cxamination and improve-
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ment of curriculum and instruction should engage the attention of the
forner;y while the latter should devote thaﬂéolvés io advice and assist-
ance to the director on such adninistrative matters aé admission of
students, curriculun requirements, degree or certificate requirements,
awarding of fellowships and scholarships, and similar problems. Both
t&pes have a study and planning function, howcver, and both should strive
to devise methods of clearance so that every faculty member will be con-
sistently up to date on developmtnts in school and field.

As essential to faculty effcctiveness as sound organization, are
g§od working conditions, Conditions which have a direct bearing on
tcaching efficiency include the teaching load, tenurc of service, salary,
and provisions for retirement and insurance,

The teaching load cannot, of o@ursc, be méasured by itsélf alone.
Administrative burdens and community and other comnitments nust be con-
sidered in conjunction. Measuremcent of the.load itself involves e#—
amination of teaching hours per week, number of different dourseé, time
spent in ¢onference with studeﬁts, size of classes taught, and status of
instructors as full-year employees or nine-month employees. Schools
should exercise care that loads are ncither too concentrated‘nor too spr~ad
and that there aré neither too many cowrses nor Loo many'repetitioﬁs of
the same courses, 7

Policies folating to tenure should conform to those of the Anerican
Association of Universitics. Tenure should be of reasonable length and
should be assured during the periQd‘specified so that thorc‘wili be ade-
quatc faculty stability. For each mamber, terms of appointment should be
clearly undcerstood both by instructor and school. Any policy that makes

reasonable tenure precarious for coupetent instructors is undesirable.
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salary, retirement, and insurance policles should, in turn, confomm
to good personnel practice, The salary plan should inciude differential
provisions for advancement in rank and remuneration. And ’both salary and
retirenent provisions should be sufficient to attract qualified personncl.

Certain other measures now widely employed as supplementary aids to
faculty effectivencss will likovise be considered iﬁ accrediting. These
include traveling eypenses in whole or in part for attendance at profcs-
sional mectings, reduction of teac hing loads below normal for a period
without corresponding reduction ofrsalary, and provision for sabbatical or
other ty;pe lcaves, It is not dssumed that thoesc mcasures are all cqually
. valuable br usuable; but all arc tools for promoting the professional

growth of faculty,
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V. Self-study by Schools

Since an_importaﬁt characteristic of an effective cducational in-
stitution is its concern with its own problems, the ASsociation believes
that schools of social work should cngage in continuous self~-study and
should furnish evidence of such in. the form of copies of studlos cowpletud.

Consideration will be given to the means and nethods by which the
school studies its prdbi@ns, the nature of the problems selected, the
staff assigned to the study, the attitude of the administration, and the
ways in which stwly results are made available’to faculty and others:
intercsted, |

Since the object of self-study is inprovenent of school policies
and procedure, it is imperative that studies be made with the utmost’
thoroughness so that all pertinent facts are obtamned. Techniques should
be those accepted for educational investigation and should, in all instances,
be suited to the individual study involved.,Parti@ﬁlar study needs may
require the interest and enlistment of those outside the school; but
whataever the unusual needs in specific cascs, the use of the scientific
nmethod is su”'csted in all,

Acthltle that may be classified as inve sstigations of school
probi@ns vary widely in character; scopes; and importance, They may deal
with any phase of a school's work or with any matter of irmediate or
renotve conéernAto a school. For instance, investigations that seek to
clarify an educational issue, to provide new knowledge of socialrwork
education, to demonstrate the validity of a procedure, to improve an old
practice or institute a new, are all in order, Consequently, it is not
assuned in any case that a fixed pattcrn should be followed. Nor is it
assuncd that studies need be of great magnitude to be important; indeed,

the presence of numerous small studies is often as significant as that
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of a single large one;

Issues that call for study in‘a particular school depend, of course,
upon the local situation, Conditions of fdculty service, methods of in-
struction, curriculum,'admission‘fequirements, requirements for degrees
or.certificates, adninistrative organization; finénce, are all samples of
aress that might be covered either in whole or in pért.

It is not possible, of course -- nor is it nccessary -- to suggest
to a school which of its aspects need study. A good starting place for
many, however, is cnrollment, since enrollment is affected by a number
of diverse influences, any one of which may be revealed as a trouble spot,

Failurc of students to remain at an institution, for instance, may be

" shown by study to be the result cither of lack of aptitude or noney or, on

the other hand, of deficiencies in curriculum, administration, adnission

requlremonts, or some other factor over which the school has control.

'Thus, through study of enrollment, 51gnpogts to rectifiable faults nay be

uncovered.

A‘qlosely rélated study-potential that is likewise a good starﬁing
point sinée it influences nany aspects of a school, is the geographical
area from which students come. Some schools are purely local with

respect to clientele, others serve the state of their location, others a

group of states, still others thé atire country. If data of student

distribution are compiled,-schools will be helped both to self-knowledge and

to knowledge of the extent of the competition they must meet., From

- these springboards, many other useful surveys can be nmade,

Whatever the starting point of self-study, however, the process it-
self should require active participation from the entire staff and

should develop among the staff an attitude favorable to continuous self-

survey as a means of promoting improvement and growth, Social work




education has need of the knowledge to be gained from such Study, ‘This

manual, as part of social work education, likewise has need of it.
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VI. Requirements for the Certificate or Degree

Of the L2 member schools of the Association (all but one of which |
are affiliated with, or integral parts of, larger academic institutions),
35 are two-year schools and 7 are one-year schools. The difference
between the two types is quantitativerﬁot'qualitative -~ the same standards

applying to both with regard to quality of curriculum, faculty, work per -

formance, and the oﬁher criteria set forth in this Manual.

Because.of the quantitative difference, however, it is recommended
that the fwo kinds of school dffer different awards as eﬁidence of
completion of thelr courses. For the one-year school, a professional
certificate is urged; for the two~year, a profressional degree.

Requirements for certificates and degrees cannot be arbitrarilyv
staﬁed at this time because the desiderata are not yet well evolved. How-
ever, an Association committee is now at work on the problem, and when.
its report is made, specific criteria can be set up.

Until that time, only certain general principles méy be laid down.

For two-year schools, the desideratum is a curriculum consisting
of not less than two acadenic years of study in graduate professional
social work, including the course of study which covers the basic minimum»
curriculum of the Association.1 At least three full-time faculty members
are required. For one-~year schools, the desideratum is a curriculum con-
sisting of not less than one academic year of study in graduate profes-
sional social work,'the courses to be drawn from the basic minimum curri-
culun of the Association unless given in addition to fhat curriculum. In
addition, thefo should be not less than two full-time faculty members,
plus’whatever part—time facuity is nceded for special work,

The provision of one-yecar schools in no way disavows the belief that

PR o ' _ o ' .
It is expected that the minimum curriculum will change from time to time, .




two years of graduate professional study constitute bhasic preparation

for social work. One~yéar schools shoul@ be sstablished only where
resources do not justify the two-year curriculum and where the nced for
pe rsonnel, even after only a single year of preparation, is great,
Completion of the one=year course does not inply completion‘of pre~
paration but; nerely, completion of half of the accepted two years of’
graduate study. It is for this reason that the Association recormends
that -the one-year school offer a professional certificate, and the two-
year school a professional degree, |

In both types of sChool; however, the evidence of course completionb
should be awarded only on the basis of fulfillment of certain criteria.
Schools’should set high standards for students and show not‘only what
those standards are but howr théy are‘maintained.K Furthefmore, in social

work, as in other fields, standards ought not be formulated by graduate

bodies but by schools thaisclves. No more than the school of social work

is tied to the uhivarsity curriculunm comittee should degree or certifi-
cate requirements be tied to the graduate board, Idkewise is it
important that construcdtive experinentation is not thwarted.

In addition, it will beassumed by the Association that students have

- net certain definite requirements., They should have put in not less than

one academic year for the certificate, not less than two for the degree.

They should have really completed the work; and the school should have

evidence that it has been satisfactorily completed, that passége of the
requiéite year, or two years, has not merely amounted to spending of tina.
To accunulate this evidence, any one or a number of ﬁethgds nay be re-
quired by the school -- oral examinations, written examinations, or other
devices,

Iastly, the degree or certificate should'be awarded not only as
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evidence of technical skill but also as evidence that the holder has the

deceper knowledge and understanding of the field that is requisite for
leadership. Unless schools are able to impart these, their mission is to
a great extent unfulfilled, For it is on such knowledge and understandinz

that advancameﬁt of the profession so largely depends.




VII. Currigulum

One of the major‘tasks which confronts the Association in aceredit-
ing a school of social work is evaluation of its‘curriculum.l Students
now in schools of social work will be obliged in future years not only to
maintéin the status quo of the profession but also to gather and inter-
pret new data andiformulate new plans and policies, This adaptation of
existing methods and principles to changing needs is a task of such
nagnitude that social workers nust have the‘best preparation that can be
given, Thus, curriculum is, along with faculty, the h&ﬁﬁsof social work
education.,

Since this is so, and since the préfession of social work is con=
stantly undergoing change, ohe of the curriculun characteristics that the
Association looks for first is flexibility. be Wwithout flexibility,
curriculun is incapable of ready assimilation of new advances in knawlgdge.
Furthermore, its lack is apt to be indicative of inappreciation of social
work as a growing prof ession. |

To ensure this flexibility, the Association is interested in methods

established by the school for continuous curriculun review _For on the
school rests the burden of responsibility for curriculun improvement.
Such improverent, the Association believes, is dependent on constant
clearance of courses in order to fill in gaps and avoid excessive dupli-
cation. It is also dependent not only on the bringing-in of new material
l » N N A v 3 [] . 3

The curriculun committee of the Association is now working on changes
that should be made in the basic ninimwi curriculum adopted by the As-
sociation in 1932 and on delinemtion of a second=-yoar progran. Pre-
paratory to Association action, sub-cormittecs have been charged with ou'-
lining the material to be included. Therefore, in areas of changing
curriculun content, desiderata cannot here be finally stated before the

appearance of the curriculum comittce report: Nevertheless, certain
broad principles may be set forth.




bub on the elimination of old; fof the nzre addition of new courses with-
out accompanying écrutiny of old results in a hodge*podgé.

For this reason, it is of the greatest importance that the faculty
understand the interrelétion of the various fields of sociai work and see
the program of the school as a whole and not as a group of small, compzt-
ing segments. It is unsound, for instance, for a school to resist courses
dealing with the broader aspects of social work in favor of, say, case-
work courses; for such an attitude results in detriment to social work a-
a whole, sinde, even though the resisted coufsas are offered, the con~
scious or uncqnscious'criticism of them tends to make them unpépular aad
thus to result in production of the limlted type of social work
practitioﬁer; To aﬁoid production of this 1t is paramount that faculty
believe that fhe best kind of practitioner is oﬁe who brings to his work,

no matter what his field of specialization, aArésearch‘point of view, an

~administrative sense, and the habit of thinking in terms of the group and

the community -- a belief that can only arise from appreciation by each
faculty meﬂber of the work&of his fellows as well as of the field as a
whole. Thus, here again, as in every other phase of the school program,
is it evident that quality of instructional staff is of utmost importarce.

Likewise of primary concern in accrediting are, of course, content

and organigation of curriculum. Courses should contain the subject matter |

implied in the school's statement of objectives, and the school should be
able to demonstrate beyond a doubt not only that the curriculum it des-

cribes in published documents is effectively administered in the case of

.individual students but also that there is reasonabl e adherence to stat«?

requirements in the awarding of certificates and degrees. Also of intere.t
is courseerganization as shown by outlines, reading lists, and assign-

ments.




For one-year schools, it is recommend@d, as before indicatedl that
the cwrriculum be drawn from the basic minimum curriculum of the Associa-
tion® == any other courses being in addition'thereto. The Assoclation
accopts for the onc-year school a single field of practioe,3 but even
in the one-yecar school the coursass choson from the minimum curriculum
can be so focuséd as to give the student an appreciation of a second ficls
of practidc. For example, sincoe many of the students from ons-year
schools go immediately into public welfare agencics, their work in public
welfare and community organization can be So }ocused and cmphasized that
a broad undcrstanding is imparted not only of case work but of the Process
of community organization as well as of administration and the administra-
tivé’problems of public agenecics.

 Two~year schools admittedly neod more curficulum help than one-yoer
because of‘thu addi tional work offurcd, Until éuéh time as the curriculun
coﬁmittee of the Association can mak: its réport, however, the only guid-
ing principles for curriculum improvement that can be laid down arc the
followihg.h

(1) the two=ycar program should be conceived and organized as a
unit -~ the second year belng designed in relation to the firsﬁ with
plahnad course sequences, instead of being a mere multlpllcdtlon of miswul-
laneous courses either borrowed f@om other departments or not taken in th:z

first year. In this way, the way, thc spread of orientation courses will

Suc scvetion on "Curriculum.!

21t is assums :d, of course,; that thc ba81c minimum curriculum will be re-
viawed Ubrlodlcally'in the light of now dovclopmaents.
3It should bu noted that the turms "ficld of study" and "ficld of practlc~'
are variously usced, somctimes roforring to case work, group work, otc.,
and somctimes to functional ficlds.

Gordon Hamilton, Some Problems of the Sceond-Year Curriculum.of the
Professional Schools, Social Service Keview, Vol ¥XVI; June, 1942, pi

212,
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be inhibited, and solid sequences will be subshituted.

Such planning should not, of course, mean rigidity; On the contrary,
it proesupposcs individualization --aiming at adjustment to student
vafiation in preprofessional cquipment and expericnce.

(2) Curriculum matcrial should be as little predigested as possible,
and thercfore students should have direct access to source material --
thus exposing themselves to conflicting points of view and the necessity
of themsclves doing most of the assimilation between theory and practicu.

In this way, students will learn to think for thomsclves, to rclate
or distinguisﬁ dissimilar contents, and to improve their practice through
rasearch, consultation, and reading. Morcaover, schools‘will not tend to
bécomo onc—tybc—studcnt'institutions -- 5 tendency that is strong when
they commit thowsclves to one school of thouzht over a period of ycars.

(3) There should be a well balanced distribution of student time
betwoen class work, ficld work, and rescarch} A1l three are important -
the chicf desideratum being that students have the benefit of both a well-
rounded program and an opportunity for somc spccialization.l

fhere class work and field work arc concerned, it is essential that
schools realize that while the two should be well correlated, class work
should not be regarded as of value only as it relates to field work. For
there is much of class work that is not gearcd to field work, and should

not bey while in the casc of ficld work, there is much that might be trans-

ferred over to formal courses. Class work is more than a mere aid to field
work; it is a supplementation of it. Furthcrmore, many things are better
taught in the classroom than in the ficld.

Where rescarch is concerned, the chicf aim of social work cducation

T

The scquences outlined by the professional associations and the schools
nced study and adjustment to bring in the newer thinking on curriculum.
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is the inculcation of'a rcsecarch point of vicw. Rescarch undertaken
should conform to thc accepted standards of scientific inquiry and be,
in the real sense of the words, truc rescarch, A curriculum that devotes
its sccond year entirely to rossarch is, of course, undesirable. Never-
. theless, the importance of the rescarch point of view camnot be over-
estimated. _
(4) Not all courses should be limitgd to technical material relating
to treatnent. Likewise desirable is.a sprinkling of coﬁrsus dealing'with
such of the broader aspects of social work as the organization and adminis-
tration of the social services. |
(5) Courscs taken in other departments should really contribute to
social work sducation. That is, although there is no objection to courscs
from other departments, cvidence should be furnished tlat they are being
\. » used to strengthen a genuine and appropriate professional scquence, not
to makc up social science deficisncics, seqﬁcntial time required in
residence, and so on.

Field work is an aspect of curriculum that claims chsiderabie As=~
sociation attention; for since ficld work is primarily designed to devclop
skill in fundamental social work process -- be it case work, group work,
community'organization, research, or administration -~ it occupies an
important place in the curriculum of c¢very school. The aspeccts that claim
most attention arc the qualifications of both ficld work instructors and
the agencics selected as field work centers, the gensral practices of

thosc agencics, the placement of students in the agency, the content and

method of instruction, and, as before indicated, the integration of class-
’, ‘0 _ room and field work content.

Where instructors and agencilcs are concerned, the criteria are less

‘requirements than they are objectives toward which schools are urged to
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strive. Preferably, field work instructors or supervisors should have a
certificate or dagree from an accf&ditcd two-ycar school of sodial work, a
pminium of one=year's supcrvisory cxpericnce, and eligibility for member-
ship in the Amorican Association of Social Workers or other appropriate
profcssional organization. In addition, they should be competunt
practitioners, cquippud with a thorough knowledge of their ficld, intercest-
cd in the broad aspects of social work, and capable of teaching through
the supervisor-student relationship. .If supervisors aré members of the
agency staff -- that is, employed by the agency, not by the school —- the
school should have a voice in their selcction, thus incfeasing its réspon—
sibility in the ficld work program., Furthcrmore, in all instances super-
visors should be acceptablc to the schéol.

Agencies, 4in turn, should mset the standards set by the national
functional agency in their field and should indence their concern with
professional cducation by'haviﬁg a staff ana board interzsted in use of
the ageney as a training center and willing to provide adeQuate facilitics
for students in terms of space and working materials. Sufficicency of
varied‘cases, so that students may cnjoy progressive'learning expericnce,
is also decsirable. In addition, the majority of the profcséional porson-
nel should be eligible for membership in the A. A. S, W., or othur ap-
propriate professional organization, and should testify to their int@rdét
in professional social work and continuous profcssional development through

cormittee activity, local, state, and national; rcepresentation at state

-and national conferences; rescarch and publications; staff study groups;

plans for "educational leaves" to take courses at accredited schools; high

standards of employment practiccs; and other means. Financss, personnel,

and program should have sufficient stability to safeguard the educational
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It might here be'point@d out, too, thit there has been a tendency
towards the almost exclusive selection of case work agencics in school
field-work programs, and that this, the Association believes, should be
corrected. For the newer fields, such as group work and community organi-
zation, are more and nore accepted as integral parts of social work and
therefore should have representation. Care should be taken, of course,
that placement in thesc agencics involves o genuine educational cxperience,
and probably stﬁdents wi thout previous fidd work along more established
lines_should not be so placedQ Nevertheloss, grenter use of these nawer
agenciés is cncouraged.

~ In agency practice, the chief;éondern of the Association is that it
make possible positive tedchiﬁg.' To this end, the agenéy should be will-
‘ ing to have studenits carry cases und er éithcr' a school or agency staff
' mambery and to this staff member should accord frcedom within the bounds
of its function and policy. ihers sepafaﬁe field work ﬁnits are se¢t up by

the school, or by the agency for use of the school, the relationship to the

parent unit should be such thit the experience gained by the student is . |
real and is felt by hiﬁ to be real. Status of both students and field
work instructors amd supervisors should be dcefincd with relation to the
ageney and its staff and also, where instructors and supervisors are con-
cerned, with relation to the school.

Placencnt of students in the fiold'ﬁork ageney should be based upon
their previous exporience, ﬁlé point they have reached in their individual
development, and their professed objectives, For cxample, a young studemt
Just graduatéd from college, with no exécricnce, may nued'én agency with

’ clearly defined function, policy, and pr‘oceduro; while a student with

several years cxpericnce may nced placement in a family or children's ageney
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with its opportunity for selectivey comparatively intensive case worki

Initial piacemeﬁﬁ being an important step, it 1s suggested that it
be pred:ded by facuity study of the student, individual conference with
hin, general oricntation to field work through group meetings for all
field work students, and school-agency conferences concerning specific
placenents. Subsequently, when decision has been rcaqhed, it is desirable
that the agency supervisor be notified in time to permit of adequaté
planning. |

Usually, during the student's ficld work, one rather long cxperience
is desirable. Also desirable -- bc the agency public or private —- is
provision for progressive cducational content and‘soquences, not necrely
change of scene. Sometimes it 1s possible to achieve such content and
sequence in a single agency.

Content Qf ficld'work‘instruction, 1ike placement, should be cor-
related with student experience, development,and objectives.

Where method is concerned, the chief objective of fiedwork in-
struction is guidance of the lsarner so that "doing!" will make its‘maximum
contribution to hi; professional development, To this cnd, method should
be designed both to sclect the experience so that it will be what the
particular student most needs at the time and also to help the student use
that experience fully for learning by studying, analyzing, formulating, and
understanding both it and his reactions to it in terms of concepts basic
to social work practice.

“In this process, both agency and faculty supervisors of ficld work
should share responsibility, each in his appropriate area. For the agency
supervisor, this arca includes orimtation of the student té the agency,

provision of space and equipnent, sclection of uscful experience, rsgular

conferences with the student to consider his work and its implications,
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study of his recorded material, regular confercnces witﬂ.the faculty super-
visor for joint considération of the student's professional growth and
development, and meetings with other student supcrvisors for study of the
problems of field work supervision. 4For the faculty supecrvisor, on the
other hand, the area of post-placement responsibility includes regular
conferences with the agency supervisor to correlate class work and field
work and to consult on problems of student training, regular conferences
with the student about his field work experience and any specific probloms
of‘concern, group nmeetings with other supervisors, and arrangeﬁent of
student group meetings for consideration of common factors and problans .

An important part of desirable method in field work instruction is
the cvaiuaiion report presented to the schools and sharcd with the student
at the close of cach semester or session. quea on objoctivcbdata, those
reports should bevprepared'by the supervisor who has been imﬁediately
fesponsiblE'for the student's'field work, and the school should render
help and guidance as to desirable contént~and'method. Such reporﬁs are of -
great vaiue to both student and school, and the responsibility of the
supervisof in thelr preparation is not to be underestimated,

Evalﬁation reports have a number of uses. They are valuable in

plaming student programs since they indicate both student interests and

. strengths and weaknessesj they are also valuable in subsequent vocational

placenent. Consequently, the Association is interested in seeing that the
schools understand and use then to therfuliest possible extent and also
share in the responsibility for thelr improvement, Too many reports arc
now deposited in student folders and never once cxhumed.

All thése criteria, whether absolute or urged as objectives, apply

to ¢vary public and private agency used by schools for field work in-

struction.




L3.

VIII. Quality of Instruction

Since the effectiveness of a school is largely moasured by the
calibre of its instruction in all branches of study as well as in class
work, field work, and rescearch, quality of instruction should be a
principal concaern of both the director and the rest of the faculty.

Instfuction should be conséiously directed toward development of
initiativé in the individual student -- that is, stimulation of capaclty
for independent thought and action, cultivation of résvurcefulness and a
spirit of intoiligent inquiry, and development of the abllity to mani-
pulate ideas.. Nor is the importance of factual knowledge to be under-
estimaﬁed; for the social worker must'pOSSGSS a large fund of both
th@oretical‘and'practical learning that is transferable from one fiecld of
soclal work to another. Furthcrmoré, since nced of research is universal
and conmpelling in all aspects of social work, instruction should be ch-
stantly animated by the spirit of inquiry, whatover the size and objectives
of thg school, TFor no school of soclal work fulfills its mission unless
both teachers and gradudtes are prepared, and cager, to oxplorce unknown
fieldé.

In ¢valuating instruction, administrative concern with its quality
is a primary consideration. This c.oncern cught not be spasmodic or
restricted to certain aspects, but continual and over-all; and its
developnent in faculty should be a constant challengevto schoul directors.
Methad for evaluating administfativu concern with quality of instruction
is not yct worked wut, but the presence »f C)ncefn is easily sensed -~
evidence being the familiarity of director and faculty with receﬁt cxperi-

maents and progress in instructional nethod and theosry, alértness of

director and faculty to instructional necds of students, cmphasis upon ad-
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justmént of curriculﬁm and teadhing plocedires to the abilitics and inter-
ests of studenhts,  and prescnhéc of fcdhﬁidﬁés fop th c;ntinﬁous reviaew of
curriculum and ins tructi shal mcthod\

Efforis to imphove instructisn through measurcs affecting the
faculty are, of course, likowisc pertinent -- Association attention beoing
directed to such mtters as the stress placed upon teaching cumpetence in
selection and pramotion of instructors, the manner in which young in-
structors are inducted into teaching gctivities, and the aids provided as
stimuli to professional growth of staff. Recommended as useful among the
latter arc srganization of the faculty for study Qf instructiohal methods
and praoedures; regular faculty meetings for discussion »f educational
problems, interclass visitation and CUnfgrences by faculty members, and
visitatioﬁ f ¢l asses by deans or department héads. Seminars in mcthods
nf‘teaching have likewise been found holpful in some’schools, |

Concern of the school £r high schglaqship in‘stﬁdents is alsd a
matter for Association attention = class arganiZation and methods, aware-
néss of students! progress, usc made of reading lists, damands upon
students, awarding of scholarships and fellowships, and publication of .
student theses and other documents, all being subject to scrutiny, Here,

- too, the grading system enters in, And although no one method is spécifif
cally récommended, a careful system of appraisal of student work through
sone technique f assignments; e¢valuations, examinations, and grades, is
of utmost inmpurtance -- as is effort to improve the réliability of tests
and exaninations as measures of student accomplishmcnt; Whether grades
shouid be established at the end of the first quarter or at the end of a
pefiad not to exceed six months, is a question, But whatever the tinme of

establishment, grades should be shared with the student,

Where field work is concérned, school efforts in rclation to quality
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of instruction should include the scetting of standards for supervisors,
participatisn in the sélectign of supervisors, and final responsibility
for grades; while agency duties should include release of staff tine for
supcrvision and consultation with the school, care and responsibility in
preparation of reports, and cstablishment of an‘employmant policy which
seté up a highor salary raﬁge for school éraduates than for thuse not
professionally trained. |

No matter what steps are téken to improve instruction, however, in
the last analysis the basic forces thut make for good teaching are in-
herent in instructors and students, as ﬁell as the relations between thenm.
If a schowl is really cancgrned‘with quélity 2f inétructian; it will first
of all be chcerned'with selection gf staff} student adnission require-
ments, and conditions which make for effici@ncyzand morale on the part of
both student and instructor. 7

Thus, it is plainrthut quﬁlity of instruction is affected by all
the other cfitcrié f¢r,accrediting,7just as they, in tﬁrn, are affected

by it.




TX. Iibrary Facilitics

Adequate library facilities are vital in any program of social work
cducation. Their importance cannot be overestimated, for on them depand
enlarganent of the content of the curriculum, development f indepondent
study, and fulfillment of the needs of research. Regardless of the size
or location of a school, certain books, periodicals, 2 nd references are
su basic tosocial work cducatisn as to be "musts,"l Indispensable to
both students and faculty,’they are one of the principal agencies in pro-.
motion of excellence in instruction and scholarship, In th@‘case of
research, it is not to. nuch to sﬁy that without adequate librafy
facilities schools would be able to carry on little rescarch worthy of
the name.

In establishihg the adequacy of a library, the Association will ex-
arnine its location and arrangomcnt, th e spread, variety, and duplication of
its holdings, its income and expenditurcs, the competency of its service,
administrativo practices relating to it, and its use by both faculty and
students.

Both location and physical arrangement should be such as to en—
¢ourage maxinum use. The library should be cnnvenieht to both sicial work

students and faculty, and housing and equipment should be such as to en=-

- courage reading there. Books and other holdings must be readily available,

ard the catalogue nmust also be easily accessible. It is likewise important-
since social work reaches into many fields -- that sociai work students and
faculty havé access o other library facilities than those of thelr uwn
school,

Holdings »f the library must, of course, vary to sonce degreewith

school objectives. Tharefore, the general criterion is that library hold-

Ix library check list is in preparation which will cnable schonls to
evaluate the adequacy of thelr own libraries,




ings be those neededito make the particular educafional progrém invoivédu"
most effective. To this end, adgquacy is not measured by size of the col-
lection but by good distribution and a high correlation between hdldings
and school objectives and courses. Thus, the most complcte materials should
be in those fields in which the most students are studying; and it is es-
sential that the reserve book collection be adequate for student use.

Holdings should include standard works of reference, books,
périodicals, and public and sther documents. Reference works must be of
two types ;—'general works (such as dictionaries and éncyclopedias) that
are applicable to many subject matter fields, md special works that are
applicable only to special fields, Eeriodiqals should include general
magabzines thaﬁ are concerned with énciﬂl and economic thought, the standard
periodicals in the social work fields covered_by.the cwriculum, and such
professional and other Journals as are likely to stimulate professional
growth, Continulty and completeness of the various series are often as
important as breadth»of scatter, Likewlse essential is a good collection'
of public documentsi but no maﬁtér,how complete, the collection does not
serve'its purpose unless the documents are bound and available for use.
For all holdings, the degirable number of duplicates depeﬁds upon school
enrollment and other facﬁors pertinent to thc—; particular situation.
Technical material is, of course, the core of the library.

Appropriations for the buoks, periodicals, and dacﬁments that con-
pose the library should be sufficient to cover needed replacements as
well as additions, and accounts should be kept of all expenditures made.
The exact amount that is necessary will, of course, depend upon breédth
of the curriculum, number of duplicates required, and adequacy of

materials already included, In the matter of replacements, some measure

of what is needed may be obtained'by éveraging annual expenditures over
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a period of severai years. Whatever the cost of both replacements and
additions, however, appropriatians for that purpose should alﬁays be in-
cluded in the budgct. -

FExpenditures for that other large item of library cost, salarioes,
are dircctly related to competency of library service. If salaries are in-
sufficient to attract professionally trained librarians to posts where
they arc nceded, both usual and special services are likely ts suffer,
Classifiéation systems and reference services are apt to be substandard
and such desirable special serviees as informing instructors afvnew
publications and accessions in their fields, are also prone to inferior-
ivy. Suitability of salaries and of qualifications of clerical and other
‘staff'is likewise important,

.Contributory to adequqqy‘ﬁfliﬂaxjservice are the administrative
praptices relating to it; These, like othgr practices, should aim not
only at maxinﬁm libréry efficiency but at maximum libmarj use by both
students and facuity. Thﬁs;‘such ﬁatters‘asrsimpliCity and flexibility
of regulations, including thbse‘gnverning libfary héurs, are concerns of
the dccrediting bady. . |

Use of the library, being the ultim@te teost of  effectiveness, is,
of ¢ourse} a matter for close Association scrutiny; donéeqﬁéntly, it is
essential that some measure of the extent of use by both faCulty and
students be made by schools; Total number of yearly withdrawals by
faculty and students will shed some light, and can be made to shed more
by such breakdowms for both faculty and students as number of nvernight
reservations, use of the reserve boék collection, withdrawals from open
and closed SBlees, and number of two-week loans. Ratio 6f usage to total
holdings is also ‘illuminating, as is such evidence as sorts of reading

done and usage by part-time students as compared to full-time. Ways of
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measufing library usés are recommended to schools for attenﬁion.

Here, too, it is pertinent to'add that intelligent library use by
students depends more often than not on the attitude and efforts of the
instructional staff. Thus, in this respect, as in so many others, the
importance of qualified faculty is again evident.

In all these matters, the school administration, as well as the
acerediting body, has an important stak ej for ﬁhe library i1s closely
related to student scholarship and habits, quality of instrucﬁion, contbent
of curriculum, and other matters of vital administrative concern. As for
research, it should again be stressed that an adequate library is a

sine qua non.




X. Sfudent Services

Pertinent to social work education, though sonewhat removed from the
educational process itself, areacertain activities designated as the
student services.! These include student admission, orientation, rccord-
kceping, and such services as counseling and financial assistance. Their
scrubiny 1s as much a part of the acerediting process as is scrutiny of
practices more strictly educational.

The beginning of admission activity is'pre*registrutian guidance of
students. This furc tion, important in itself, is given dddod consequence
by its relétion to the admission program, For on admission requirements
and the means ahployed by schools to select students, heavily depeﬁd not
only the calibre of the whole schoﬁl program but alsy the future of social
work as a profession,. |

Adnission of students should be determined on the osne hand by school
objectives and on the other by the’interests, abilities, and previous pre-
paration of students. GConsequently, only those students should be admitted
whose educational interests are in harmony with school objectives dnd
whose aﬁilities and preparation qualify them to pursue the stulies for
which thoy are admitted,

The Assuciation requires that at least 90 per cent of total number of
students enrolled for the professional curriculum be graduate students --
that is, must have completed four academic years of undergraduste work
in an institution accredited by the Amcrican Assuciation of UhiVersities
or other appropriate budyi In addition; it is recommended that the under-
graduate course include at least twenty sanéster hours in the soci#}
sclences -~ this requirement not to be narrowly construed,'hoWever; Like-

wise urged as desirable is more than the average amount of English com~
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posiﬁion and speech training.l

Minimum grades as shwvm by transeripts, references from employers if
there has been previous fiecld experience, and personality qualifications
as shown by biographical material, personal interviews, and objective
tests, should also be of concern to the admitting body -- tests and inter-
views, especially, being useful mcans of supplenenting analysis of
quality and quantity of previous academic and other work. Additional
factors to which weight should be given inclwle age, six, geographic dis-
tribution of students, and their work status ~—'that is, whether or not
on educational leave from social work jobs, Whatever the techniques of
selection and requirements for acdmission, however, both should be
evolved in the light of school objectivos;

So important and complex is the admissianiprocesé that a faculty
commlttee on admissions is a prime desideratum., On this committee, some
schools have found agency representation dqsirable, since agencies are
as vitally concerned as schools with the calibre of =eial work students.
Such a committee can not only assist in working out techniques of selection
and requirements for admission, it can aiso give valuable service in con-
tinuous interpretation of requirements, Finallresponsibility for admis-
sion however should be left to the school,

After admission, in the studént sgrvices, come arrangements for
introducting new students to the condl tions of professional education.
Here, the Assoclationrs concern is that the induction and ori:ntation
system render real assistance in adjustment to the life and work of the
schoolf Panels and group discussiAns for advising students, as well as

student advisers, have been used successfully; and in the case of the

. i LN . . s . . .
Completion of the study of the Assoclation's committee on preprofessional
requirements may permit a more specific statement later,
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latter it is important that appointment be made on the basis of abiliby to
perform the desired function. To this whole aspact of induction’and
orientation, as well as to every aspect of the student services, assistance
to the student is most effective if based upon adequate information concern-
ing him. For this reason, as complete records as possible should be kept of
every student.

Other student services include such aids as health serviées, place-
ment services, counseling, financial helps, and so on: Generally speaking,
the maximum in aid is desirable, but no hard and fast criteria areyapplied.
In counseling, c§nsideration will be given to the means employed to help
students in their choice of courses, In finahcial aids,’in turn, con-
sideration will be given to the variety -- that is, whether scholarship,’
fellowship, grant, loan, etc; ==~ as well as ﬁo other factors; and
participation by the school in selection of students to be aided, is assum-~
eds Likewlse is it assumed that the specified conditions of the aid,
rather than the source of the funds, be the ultimate determinants.

Although there are no norms with regard to financial aids, certain
desiderata caﬁ be set forth, Scholarships and fellowships may be granted
under rany different conditions, but they should be awarded primarily on
‘ tho basis. of scholastic excellences When other factors,‘such as need, are
considered they should be assigned less weight. As for agency stholarships,
it is essential, on the e hand, that sﬁwﬂents have free choice of schools,
and, on the other, that schools retain thdr prerogatives in admissiqnvand
other requiraments. With working fellowships, the desiderata are closec
control and a maximum limit to the number of hours put in.

Such grants of aid as reduction or remittance of tuition fees for

reasons other than scholastic excellence, should be clearly distinguished
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from écholarships and fellowships. They should be awarded primarily on
the basis of need; though only to applicantsthose records‘are satis~
factoryi

Loansj in tﬁrn; shodld Be made on the basls of the ﬁé;it of the

business risk they present. Students receiving them should under'stahd

the conditions involved, and good business practice should be followed in

their execution.




EI, Admipistrabich and Oreatbzation

A1l schools of sbbiai wo bk ?egardiess of size, carry on cortain
adninistrative activifies, an therefore an effective administrative
organization is an cssential characteristic of a good schooi. This does
not meah that every school nust have the sane administrative pattern but

only -that the pattern should be effective -- actual functioning being the

‘ final test.

School administrative activities fall into three broad categories --
administration of the educational program (which includes such phases as
curriculum, instruction, faculty, amd student services); business ad-
ministration (which includes such phases as budgeting, finance, office
management, office layout, maintenance »>f equipment, and provision of
satiéfactory physical working conditions); and administration of the
records, forms, and reports without which no school can adequately do its
Jjobe These activities, though removed from the educational function that
is the sole reason for the school of social work, are necessary to success-
ful exccution of that function.

In examining school administration, the chief’concern of the ac-
crediting body is'its cffectiveness in implementing school objectives.
Administration being a-tool, not an end, administrative devices should be
selected not for their abstract perfection but for their usefulness in
fulfillment of the main function, This being so, no schoul is expected to
conform to a set administrative pattern. Patterns must vary with
objectives;kthoy'must also vary with school location, university structure,
size of the school, development of the school, and other factors peculiar
to the situation. It is not conformation to fixed criteria that is |
requisite but an administrative plan effective in each situation,

This being so, it is basic to good administration that those in




charge of the school be aware of the direction that funétion should také -

for function, to be realistic; must be adjusted to the times and to
developnents in the broad fidd of social work., Such awareness is depend=
ent, of course, upon intimate and thorough knowledge of function itself

as well as upon knowledge of the content of the field, Without that
knowledge, administrative leadership cannot cafry on the continuous
progran-testing requisite to bringing actual function into line with
function as it should be.

The size of the administrative staff of a school depends entirely
upon the number of its faculty and students and the scabe of its program.
In both large and small schools, at least a part of the administration nay
be performed by faculty members —-‘ih which case it is essential that they
have sufficient time and assistance to discharéé the responsibility ade=~
quately. Whether performed by faculty members or by special staff, how-

ever, administrative functions -- cducational, business or recording ~-

- should be definitely assigned, and the Association is intecrested in the

provision for such assignnment,
In addition, since quality of administration is often conditioned by

Qrgahization, the accrediting body is concerned with organization not only -
as within the school itsclf but as within the university structure. In
the former connection, both student and faculty organization ds well as
participation in school administration, are of interest. In the latter,
the degree of university control over the school is the.chief concern.

For instance, what kind of independence does thevschool have? Is that
independence nominal or real?  What responsibilities are carried by the
director? With whom rests control over such matters as curriculum,

faculty appointments, instruction, admission requirements, and so on?
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.v '{ ' It is urged that schd.)ls rancmber that although one condition of
membership in the Ass.ociation is affiliation with a college or university
approved by the American Association of Universities, another condition is
aﬁ entity apart fromfother divisions in that cellege or university. It is
the belief of the Association that orgdnization of the school as a separate

unit within the university has more nerit than any other structural ar-

rangenent.
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XII. Place of thé School in the Immediate and Larger Community

he relationship of the school of social work to the social welfare
program of the community, state, and nation has a direct bearing not only
on the status of social work therein but on school ability to respond to
social welfarc nced. This being so, the Association is vitally coﬁcerned
with extra-school relationships.,

Extra~school relationships naturally begin with the university of
which the school of social work is a part. Here, the importance of the
school's acceptance by the entire wniversity cannot be overestinated.
Fvidence of such acceptance is eaéily discarnible - manifestations being
participation by the school's fabulty in general university problens,
appointnent of the director and other facultj manbers to general or
special university committees and to speclal studies, tangible interest
of university officers in schoo; problems,luse of the school by other
divisions of the university, and so on. Such'recognition, when lacking,
it is the job of the director and faculty to stimalate and foster. This
they nay do in a varicty of ways, including the sending of monthly
reports to the president of the university and the inviting of faculty of
other divisioné to spocial discussions of the faculty »f the school of
sodial work,

After the university, oxtra-school relationships arc concerned with
both the immediate and larger community, including the professional social
work associations, The accrediting body considers not only the ways in
which such responsibilities are met but also the influence usf the school,
both regional and national, In this respect, it is pertinent to remark

that the frankness with which the school deals with both the public ard

the professional associations through its announcements and publications
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is of the utmost importance; for if candor is lacking in official state-
ments, there is little hope of it in the rest of extra~school relation-

ships.

Social agencies in comunitics having no school of social wrk are
conscious of‘the lack because of the absence of the standard-setting
that schools of socilal work -are so peculiarly well situated to do, Such
standard-setting, the issociation believes, is a proper function of
schools of social work, and schools are urged to takeiadvantage of thelr
opportunity for leadefship in this respect, This does not mean, of course,
that every request and pressufe from agency and‘community can be acted
upon.’But it does mean that the way in which a schoollresponds to needs
for social action will be taken as a partial measure of its usefulness.

The importénce of quality of faculty to school capacity for leader—
ship is, of course, self~evident., For on the HArector and faculty depend
the succéss of all extra-school relationships.

It is not to be inferred that in meeting thelr obligations to the
wider cormunity of which they are a part, schools would relax thelr

fundamental interest in professional education for social work., The

‘recomendation for gctivity applies solely to those arecas that impinge

on svcial work education, In these areas, however, rclationships should
not only be harmonious, ﬁhey should alsc be creative -- interpreting the
scope and purpose of professional education fof social work and throwing
the full weight of school influence into sﬁppbrt of efforts to rectify
deficiencics in the total welfare program. To these ends, schools should

have both definite plans and specific means.
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Summary

In sﬁmmary, the following considerations stand Jub relative to the
criteria agalnst which schovls are measured.

School objectives should be stated clearly and should be in
ﬁ&rmony with school practice. Physical plant must be adequate for the
conduct of the school and must effectively contribute to the realization
of school objectives, Sufficiency of finanoe is a primary requisite --=
adequacy being measured in terms of stated program. Perhaps the most
important requisite, however, is high quality in féculty; for on the
calibre and functioning of the faculty depends a1m§st every phase of the
program. Sclools should engage in continuous self*stﬁdy and are expected
to furnish evidence that they do so0s. The professional certificate is
the recormmended award for the onew-year school,. the professional degree
for the two -- neither being glven excopt as evidence both of technical
skill and of the deeper know ledge and understanding that is necessary for
sucial work leadership. In curriculum, the Association is interested in
flexibility5 balance, sound organization, and a high corrglatipn between
class work and field work., Quality of instruction is likewise a goal

toward which schdols should constantly strive -~ the basic forces that

promote it being inherent, in the last amalysis, in instructors, students,

and the rclations between them. . Nor can the importance of adequate library
facilities be over estimated; they are a principal agency in the fostering
of excellence inrinstruction, scholarship, and research, . Student person-
nel services in turn should be as extensive as possible. As for adminis-
trative orgqhization, its proper test is its effectiveness in implementing
school objectives, Lastly, where extra-school relationships are concern-

ed, harmony and creativeness are the chief criteria,.,




